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 AAC Needs Assessment  
 Data Gathering Tool 
  

Student: Abraham "Abe" 
 
 

Birthdate:       Age: 7 

SLP:       
 
 

Date(s) Data Gathered:       

 
 

<   <   <    P H A S E   1    >   >   >  
How Does My Student Currently Communicate? 

 
Data Gathering Tool:     ☐  Tool for Analysis of Language and Communication (TALC) 

 
☐  Communication Matrix 
 
☒  Communication Sampling & Analysis 

☐   Record Review ☒   Interview ☒   Observation 
Describe student’s current range of communication behaviors (MEANS): 
☒  Gestures Gave High-5 to a para, pointed at a game he wanted to play 

 
 

☒  Vocalizations/ 
Verbalizations 

lots of scripted or memorized verbalizations like counting, singing 

☒  Facial Expression smiles  
 
 

☒  Eye gaze/pointing 
 
 

looking at peer to get attention 

☐  Proxemics not observed 
 
 

☒  Aided 40 core board available 
 
 

Questions to consider: To what extent do physical or sensory limitations affect what types of communication behaviors you are 
seeing? How does the student compensate for this? Are partners recognizing, and responding to communication attempts? Are there 
additional multimodal communication behaviors we can use to support the student in communicating? Is there motivation to 
communicate? Is there initiation of communication? 
Notes: No barriers noted due to physical limitations.  Some dysregulation which was easily resolved with sensory choices.  
Partners responsive.  Verbalizations highly intelligible (less than 5% breakdowns).  Initiates to get needs/wants met (e.g. 
"tickles") but not to request for further direction, for help, to acknowledge someone new in the room.  Motivated to get needs 
met and easily relays familiar information in rote-like manner.   
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What does the student communicate for and about (FUNCTIONS)? 
To express wants/needs, 
refuse or obtain, regulate 
behavior: 

verbally and with choice board made requests, protested verbally and with some action 

For social closeness or social 
interaction: 
 

requested tickles frequently.  Followed some directions  

To share information, provide 
or seek information, to 
establish joint attention: 

answered questions in familiar, rote-like activities (counting, math, colors). Did not ask 
questions. 

Questions to consider: Where is my student in the progression from prelinguistic to multi-word (verbal or aided) utterances? Does 
my student have a “wide-range” of communication functions or do I see limitations in any of the 3 areas above? Are additional 
strategies and tools needed to enable the student to go beyond wants/needs?  
Notes: Uses some multi-word utterances but primarily one-word and two-word.  Functions somewhat limited to relaying rote 
information, acknowledging partners, and engaging in highly preferred social routines/games.  For each function observed, there 
was a limited variety of messages.  Initiation limited to getting needs/wants met.  Structure of activities in classroom setting 
is potentially limiting opportunities to utilize more functions in natural way.   
 
 
 
 
 

If student has SOME verbal behavior, summarize: 
☐   No (skip to Use of Aided Communication Tools)    ☒  Yes   (Complete the following section) 
 

Sample size: 27 How many of this sample included verbal productions: 
19 

Percentage: 45.2 

Total words: 59 Range of words per utterance: 
 1 to 10 

MLU: 3.1 

Intelligibility: 19 out of 20 utterances are intelligible Percentage: 95 
Questions to consider: Are verbalizations more intelligible to a familiar listener versus an unfamiliar listener? What happens when 
communication breakdowns occur? Does the student have any strategies (e.g. repeating, paraphrasing)? What helps the partner in 
terms of figuring it out (e.g. context, clues in the environment, pointing to pictures)? 
Comments: Verbalizations intelligible.  Echolalic speech is sometimes less precise.  Breakdowns repaired by repeating.   
 
 
Prompts for Meaningful Use of Speech: 
☒   Vocalizes during communication interaction. 
☒   Uses speech to attract other’s attention.  
☒   Vocalizations vary with content and intent of messages. 
☒   Is willing to use speech primarily to communicate with familiar 
       persons on known topics. 
☐   Is willing to use speech primarily to communicate with 
       unfamiliar persons on known topics.  
☐   Is willing to use speech primarily to communicate with familiar 
       persons on novel topics or with reduced contextual information. 

 
☐   Is willing to use speech primarily to communicate with 
       unfamiliar persons on novel topics or with reduced contextual 
       information. 
☐   Messages are understood by persons familiar with the 
       individual’s speech. 
☒   Messages are understood by persons unfamiliar with the 
       individual’s speech. 
☒   Uses appropriate repair and clarification strategies when not 
       understood. 
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Does student have/use aided communication tools?   
☐   No (Skip to Interpretation of Data)  ☒  Yes   (Complete the following section) 
 

What aided communication tool(s) does the student currently access? 
Tool(s): 40 Core Board 
Language represented by: Symbolstix icons and text labels 
Student accesses system by: direct selection, index fingers 

 

The student (check all that apply): 
Patterns of Participation Using Current Aided Communication Tool(s): 

☒ Uses tool(s) to participate in routine interactions ☒ Uses tool(s) to interacts with adults 
☒ Uses tool(s) to participate in instructional activities ☐ Uses tool(s) to generate novel utterances 

☐ Uses tool(s) to interact with peers ☐ Uses tool(s) to talk on the phone 
☐ Uses tool(s) to produce written output ☐ Uses tool(s) to send email 

 

Who interacts with this student using communication tool(s)? Rank these people according to how frequently they use the tool with 
the student (1 = communicates with student on a daily basis; 2 = communicates with student on a weekly basis; 3 = communicates 
with student on a periodic basis; N = does not use tool(s) to interact with these partners): 

N Parents N Siblings N Extended family members 
1 Primary teacher(s) 2 Primary therapist(s) N Friends or classmates 
1 Familiar adults 1 General school staff N Groups of people (e.g. class) 
N Care providers N Unfamiliar adults N Unfamiliar peers 

 

Where does this student use communication tool(s)? Rank these settings according to how frequently the communication system is 
used in these environments (1 = used on a daily basis; 2 = used on a weekly basis; 3 = used on a periodic basis; N = does not use 
tool(s) in this setting or environment): 

1 Classroom/school 2 Clinic/therapy setting N Home 
N Community settings N While being transported N Work/Vocational setting 
1 Indoors (dim/dark) 2 Outdoors (sunlight/glare)       Other:  

 
 
How successful is the student in conveying a message to others using communication tool(s)? 
☒ Almost always 

successful 
☐ Usually 

successful 
☐ Occasionally 

successful 
☐ Typically 

unsuccessful 
☐ Uncertain 

 

How independent is the student when using communication tool(s)?  
☐ Completely 

independent 
☒ Needs 

occasional 
assistance/ 
cueing 

☐ Needs 
regular 
assistance/ 
cueing 

☐ Needs direct 
physical 
prompts 

☐ Is partner 
dependent 

 

Can student interact with others in a timely manner using communication tool(s)? 
☐ Usually keeps 

pace with 
partners 

☒ Typically 
keeps pace 
with partners 

☒ Is slightly 
slower 

☐ Is very slow ☐ Loses 
partner’s 
interest 
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<    <    <    Interpretation of Data    >    >    >  
(Use prompts to draft a summary statement on assessment report (are student’s current system(s) of communication meeting his/her needs?) 

☒   Verbal communication is the student’s primary modality.
☐   Student uses speech across familiar to unfamiliar partners and topics.
☒   Verbal messages are typically understood by both familiar and unfamiliar partners.
☐   Verbal communication, augmented by current multimodal communication strategies, enable the student to be

effectively understood across partners and settings.

☐   Verbal communication is primarily understood by familiar partners on known contexts; student struggles to be
understood with unfamiliar listeners or on novel topics with reduced contextual information.
[Move on to identify needs for multimodal and/or visual supports to enhance effectiveness with verbal communication
and/or support clarification and repair of communication breakdowns]

☐  Student is not always understood (estimate:  ) by even familiar partners or in familiar situations or activities. 

☐  Student’s limitations in vocal/verbal behavior impact his/her ability to:
☐   meet his/her daily communication needs,
☐   interact socially with others, and
☐   obtain and share information in academic or learning activities.

Student    ☒     benefits/ ☐     would benefit from AAC strategies and tools to augment vocal and/or verbal communication. 
☒   Current tools can support the student across these areas of need.
☐   Current tools are not meeting the student’s needs. The following section will describe the student’s current skills and

additional factors to consider in identifying potential tools.

In order to increase the student’s success using  ☒     current/ ☐   potential aided supports, the following priorities are identified 
for the team to consider: 
 ☒   Training partners in the fundamentals of interacting with a student with complex communication needs (e.g. modeling,

prompting, wait time, engineering communication opportunities, recognizing communication behaviors).
 ☒   Increasing opportunities for participation and interaction.
 ☒   Increasing opportunities to use aided supports with more partners.
 ☒   Increasing settings in which the student has access to aided supports.
☒   Providing access to additional vocabulary and training to support expanding the use of additional functions of

communication (e.g. expand to include more core words and firnge as needed).

☐   Providing access to ( ☒    expanding access to) additional core words to support a progression towards novel, generative
language.

☐   Support skill development with independent access to the ☐    current/ ☐    potential system (describe).

Other Notes: 
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