
AAC Needs Assessment 

This assessment process is a component of the training and resources of the Building Tiered Supports for AAC project. Copyright @Placer 
County Office of Education – 2017 – All Rights Reserved. Developed by: Jillian King, Ginger Mitchell, Colleen Wilson, Jennifer Wright – AAC 
Specialists. Use of materials and resources is granted to speech-language pathologists who have completed “AAC Implementation” 
certification, and only for use with students on the individual’s caseload. 
 

An AAC needs assessment assists the educational team in determining whether a student’s current systems of communication (including any aided 
supports) are meeting the student’s needs for showing what they know or understand; building independence; and building relationships or social 
connection. If additional supports are indicated, the process includes evaluating the underlying skills or factors that impact the identification and 

selection of appropriate communication strategies and tools in order for the team to discuss potential solutions and next steps. 

Student Information: 
Name:  Abraham “Abe” Birthdate: Age:  7 years 
School District: School of Attendance: 
Date of Report: Assessor: Lemmie Noe, M.S., CCC-SLP 

Primary participants for reviewing/determining AAC supports: 
Name(s): Role: 

Parent(s)/Guardian(s) 
Speech-Language Pathologist 
SDC Teacher 

RECORDS REVIEWED 
Individualized Education Program (IEP) dated xx/xx/xx; Triennial IEP and attached reports dated xx/xx/xx 

BACKGROUND INFORMATION 
Abraham, “Abe,” is a 7-year old boy who currently attends a special day class at Washington Elementary school in Honest School 
District.  Per IEP records, Abe qualifies for special education services under the primary category of autism and secondary category of 
intellectual disability.  He currently receives specialize academic instruction, speech therapy, occupational therapy, and behavior 
support services.  He also is provided the following classroom accommodations and modifications: frequent breaks, obtaining 
student’s attention prior to instruction, flexible seating, focus on functional math concepts, shortened assignments with focus on key 
concepts, modified curriculum to focus on functional concepts for core instruction, and access to sensory materials. 

PURPOSE/CURRENT NEED FOR THIS ASSESSMENT 
The IEP team requested an assessment of Abe’s current communication skills and needs to determine whether additional 
augmentative and alternative communication supports are indicated. 

THIS ASSESSMENT INCLUDES: 
1. A summary of Abe’s current communication strategies
2. A description of any aided supports currently available
3. A summary of current skills as they relate to the use of AAC supports
4. Recommendations for the IEP team to consider

All tools/activities used were valid for the specific purpose for which they were used and were selected as most appropriate when considering the 
student’s cultural and individual needs, and language and cognitive levels. No standardized tests were administered as assistive technology (AAC) is 
not an evaluation for eligibility (see description above).  Information gathered will be reviewed with the educational team in order to make team-
based priorities and decisions.  

PHASE 1: HOW DOES THE STUDENT CURRENTLY COMMUNICATE? 
Data gathering tool:  
The Communication Sampling and Analysis (Buzolich 2011) was administered to provide information about the communicative 
means (ways) and functions (reasons) Abe is utilizing.  A total of 27 complete communicative events were analyzed (minimum of 25 
required to complete analysis). 

Observation/settings:  
Abe was observed in the context of his school day during small group a small group activity, music lesson, library, one-on-one 
unstructured exchanges, and transitions.  The sample was taken over approximately 50 minutes. 

Appendix i2



Page | 2   Copyright. @Placer County Office of Education – 2017 – All Rights Reserved.

Describe the student’s current range of communication behaviors: 
    Modalities or means are how a person communicates.  Abe primary communciated through verbalizations (55% of sample).  

He also used a significant number of gestures (24%). Specifically he used referential gestures (17%) such as pointing and reaching, 
discrete motor behaviors (5%) such as leaning or extending to convey distinct meaning and representational gestures such as giving a 
high-five (2%).    In addition, Abe vocalized (10%), used facial movements (10%), used eye movements (10%), and an AAC system 
(2%).  He did not use formal signs or proxemics during the sample period.  A summary of his means is demonstrated in the graphs 
below. 

What does the student communicate for and about (communication functions): 
    Communication functions are the reasons for communicating.  In a majority of the events sampled, Abe communicated for the 
purposes of joint attention (44%) and social interactions (41%).  He communicated to regulate the behavior of others as well (15%).  
Joint attention functions include relaying information (33%) and commenting (11%).  He did not request information during the 
sampled period.  Social interactions include requesting social routines (22%) and acknowledging others (19%).  He did not solicit 
attention, affirm, greet, or request permission for social interactions during the sample.  Functions utilized to regulate the 
environment and others include requesting objects (7%), requesting actions (4%) and protesting/rejecting/denying (4%). The 
following charts demonstrate the functions of communication Abe utilized during the sampled time. 
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Describe verbal behavior (if applicable):  
Abe produces intelligible speech; however, it is often limited to scripted utterances and echolalia. Over several days of observation, 
only one communication breakdown due to unintelligible speech was noted.    

Current use of aided communication tools (if applicable): 
Abe has access to a 40-word core board.  He occasionally attends visually to adult modeling of core board use; however, he rarely 
utilizes the board himself.  He also has access to other visual supports such as a choice board of sensory items.  He was observed 
making choices both from his choice board and verbally.  Using verbalizations and/or aided means, Abe did not appear frustrated 
when attempting to communicate during the course of the evaluation.  However, there were a few occasions in which he was 
observed to exhibit a behavioral outburst and required an adult to provide options to help himself regulate.  Communication 
breakdowns were also noted to occur very rarely and were resolved by asking him to repeat his message verbally and/or through use 
of a choice board.      

ARE STUDENT’S CURRENT SYSTEMS (including vocalization/verbalization, nonverbal behavior and any aided systems currently in 
place) OF COMMUNICATION MEETING HIS/HER NEEDS? 

Summary: 
At this time, Abe effectively expresses immediate needs and information using the communicative means and tools he currently has.  
He effectively communicates with both familiar and unfamiliar partners.  Visual input provided by AAC teaching strategies and 
availability of visual, aided output means may provide him with the ability to understand and utilize an expanded repertoire of 
communicative functions and vocabulary.  With continued modeling, use of visual supports, expansion of current tools (i.e. 
vocabulary and messages available), and language-rich teaching it is anticipated that Abe will continue to demonstrate growth in 
receptive and expressive language skills.  Continued competency development will assist in expanding his repertoire of 
communicative settings and partners. In order to increase his success with communication supports, partner training, increased 
opportunities for communication, increased partners, increased settings, and additional vocabulary should be considered.   
 Specific strategies to further develop skills are addressed in the recommendations. 

RECOMMENDATIONS: 
1. Recommendations for STRATEGIES to support current priorities for skill development:

The use of multimodal communication allows Abe to build language skills by increasing the range of communication forms
and functions he has access to. The focus of using a multimodal approach is to increase meaningful and active participation
in the learning environment and building relationships and social connection with peers, staff and family.

Specific multimodal strategies to consider:

• Aided Language Stimulation: Aided language stimulation consists of modeling use of communication tools.  Initial
use of this strategy helped Abe build the foundational understanding of core language concepts represented in
symbol format that were necessary to use aided tools and supports. Continued use of aided language stimulation
and modeling with a progressively expanding vocabulary set and repertoire of functions will facilitate the
development of greater language concepts and increase social-functional competence.

Appendix i2



Page | 4   Copyright. @Placer County Office of Education – 2017 – All Rights Reserved.

• Scripts and Routines:  Developing scripts and routines that continue to build upon his understanding of vocabulary
and concepts is often an effective strategy. These routines should focus on functions of communication which may
not come as readily to Abe such as asking questions, soliciting the attention of others in an appropriate way, and
greeting.  Scripts are also valuable when expanding the repertoire of communication partners the student interacts
with; therefore, opportunities to use scripts with new or unfamiliar partners should be considered.  The routines
and scripts should be built throughout his school, therapy and home activities by his participation and
communication partners using aided language stimulation. Examples include:

 Sharing information about the day’s activities or a special experience
 Giving steps to an activity such as wrapping a present
 Sharing repetitive lines or key words/phrases while reading a familiar story
 Giving game commands such as “duck-duck-goose” or “red light, green light”
 Getting the attention of someone and then asking for help with a daily task (e.g., opening a lunch item,

logging onto a computer activity)
 Giving directions when getting dressed (e.g. put my shirt on next)
 Saying “I love you” to grandma on the phone

2. In order to build shared beliefs, responsibilities and priorities for supporting Abe in obtaining these outcomes, the team may
want to consider using one or more of the following collaborative team processes once a system is in place:

 AAC Snapshot: A shared summary of information that all team members need to know and understand as we work 
together to “move students forward” with communication competence using aided tools. 

 AAC Roles and Responsibilities: A plan for defining “who is doing what” when it comes to managing all of the 
support needed for a student with a more complex, aided communication system.  

 Communication Access Plan: A team-based collaborative process to identify current challenges, consider current 
settings and supports, and identify priorities for taking small steps towards implementing successful strategies to 
support skill development and communication competence for the student.  

Please feel free to contact me with any questions or concerns. I look forward to discussing these recommendations and supporting 
Abe and his team in further developing his communication skills and competence.  

Lemmie Noe, M.S., CCC-SLP 
Speech-Language Pathologist/AAC Specialist 
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